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inTroDucTion
Digital technologies are a key component of today’s global world, and recognized as such by 
both academic and political actors. In the European scenario such agenda is consubstantiated in the 
European Union’s Digital Agenda for Europe (DAE), which aims “to help Europe’s citizens and busi-
nesses to get the most out of digital technologies” (COM, ec.europa.eu). This increased attention to 
digital technologies cannot, however, be dissociated from a scenario of global interconnectedness 
where the increasing mobility of citizens demands the mastery of information and communication 
technologies (ICT). As such, Higher Education Institutions (HEIs) are faced with the challenges of not 
only equipping their students with ICT-based competences, but also of bringing together distant 
students through digital technologies that may support teaching and learning processes.
This dissemination paper aims to reflect upon a workable solution for such educational chal-
lenges, by disclosing a joint virtual mobility (VM) course. This course was developed by a group 
of five PhD and one Master’s students, from six different European higher education institutions, 
within the context of a summer school on “Virtual Mobility and Learning”, held by Vytautas Magnus 
University (VMU), Lithuania, from June 16th until June 29th 2013.
 The reflection is structured into four complementary parts, starting with an  examination  of 
the thematic framework underlying the joint course and the underlying working definition of VM 
(cf. section 2). The following section discloses the design of the course and its step-by-step develop-
ment (section 3), along with the description of the challenges  inherent to group work (section 4). 
The paper finishes with a reflection about  the overall process of creating and designing a virtual 
mobility course, and further implications for research and practice.  
lifelonG learninG in a Global WorlD: a joinT course for Professional 
DeVeloPMenT
Discussing “lifelong learning”, implies understanding that this concept is part of  political and 
scholarly discourses in Europe and in the world (Tereseviciene & zuzeviciute, 2009). “Education and 
Training 2020” (ET 2020) gives Member States a strategic framework for European cooperation in 
Education and Training. One of the strategic objectives of this framework is making lifelong learning 
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and mobility a reality for people. However, the European Commission’s (2009) conclusions set out 
that in making lifelong learning and mobility a reality “progress is needed in the implementation 
of lifelong learning strategies, the development of national qualifications frameworks linked to the 
European Qualifications framework and more flexible learning pathways” (COM, ec.europa.eu). 
furthermore, the mobility of people should be expanded (Ibid.) and, by implication, VM gains an 
important role as well.
In this paper, VM  is understood as any form of teaching and/or learning between two or more 
people or institutions which is mediated by the use of ICT across national borders and has clearly 
defined goals and learning outcomes (Bunt-Kokhuis, 1996, 2001; Tereseviciene, Volungeviciene & 
Dausksienne, 2011). VM can also be also a complement to physical mobility and a way to expand 
possibilities of cooperation among HEIs.  In this context HEIs are the main drivers for enabling the 
access to innovative ways of learning and going beyond the traditional of physical (learning) mobil-
ity.  Universities are, therefore, the right place to create modern joint virtual courses, and this was 
exactly the process at the heart of the international summer school “Virtual Mobility and Learning”.
The joinT VirTual MobiliTy course
This section focuses on the structure and main features of the joint VM and how it was 
developed.
Considering the different backgrounds of the six participants involved in this project, the first 
step in developing the joint course consisted of structuring it in a modular way.  Two main modules 
were, therefore, developed:
1. Introduction to globalization and internationalization processes in specific settings;
2. Introduction to lifelong competences and management of hard and soft skills.
These two modules were, then, broken down into three sub-modules each in order to take 
advantage of the heterogeneity of the group and match each sub-module to  participants’ profiles. 
Each of the participants would, then, be the teacher of  the sub-module he/she had created.
The second step consisted of listing and defining the learning outcomes for the whole 
course according to the literature and best practices in the field of Education and Assessment. Only 
then did each teacher define the objectives and learning outcomes for his/her own sub-module 
which should match the course‘s general outcomes. The objectives for each sub-module are the 
following:
•	 Sub-module 1: to identify the main advantages and disadvantages of globalization;
•	 Sub-module 2: to identify the pros and cons of the international mode of entry;
•	 Sub-module 3: to relate and contrast internationalization processes in higher education 
settings;
•	 Sub-module 4: to analyse adult learning strategies, theories and methods;
•	 Sub-module 5: to raise critical awareness on psychological and sociological aspects re-
lated to creative thinking;
•	 Sub-module 6: to characterize learning processes in organizations as a part of profes-
sional development;
The third step involved defining the pedagogical activities for each of the sub-modules, 
and expected outcomes. This task was done at individual level, but was followed by several group 
discussions. Only then did the group proceed to the fourth step of scheduling the course. Taking 
into account the pedagogical activities previously defined and the time needed to perform them, 
the group decided to deliver the course in twelve weeks. In the fifth step, the teaching order of sub-
modules was determined. This order was defined in a way that could give students a coherent view 
of globalization issues and lifelong learning competences needed in a global world.
finally, the group discussed and defined how the joint course should be assessed and the 
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number of credits to be awarded, whilst keeping in mind the specificities of the sub-modules and 
the assessment criteria for the pedagogical activities. In each sub-module, students are expected 
to perform asynchronous tasks as well as attending synchronous classes. Upon completion of the 
course, successful participants are awarded 6 ECTS and a final mark which is calculated through the 
weighted mean obtained in each sub-module.
Table 1 summarizes the course structure, timeline and assessment.
Table 1. Course structure
unIVerSITY 
oF oVIeDo
unIVerSITIY 
oF PAVIA
unIVerSITY 
oF AVeIro
VYTAuTAS 
MAgnuS 
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Globalization
Internation-
alization 
challenges in 
business
settings
Internation-
alization 
challenges in 
higher educa-
tion settings
Learning to 
learn strategies 
in adult
education
Empowerment 
& creative 
thinking
Organizational 
learning
Professional 
development 
planning 
workshop
Weeks 1-2 Weeks 3-4 Weeks 5-6 Week 7 Weeks 8-9 Weeks 10-11 Week 12
AcTIVITIeS
Debates Case study
Ethnograph-
ical research 
project
Three written 
reflections; 
collaborative 
project "mind 
map - learning 
to learn strate-
gies of adults"
Mapping - 
replacement 
ideas
Learning 
project for 
an organiza-
tion
Mind maps
ASSeSSMenT
10% 10% 15% 15% 15% 15% 20%
challenGes in DeVeloPinG a VirTual MobiliTy course
 The process of developing a virtual course was both stimulating and challenging. If on 
one hand the different profiles of the members emerged as an asset, on the other hand it was a 
constraint in creating a joint course that could bring together these different  profiles in a coher-
ent whole. As mentioned before, the group work also involved tackling emerging constraints 
which are presented in. Table 2. . These constraints can be treated as suggested recommenda-
tions or aspects to be born in mind for future cases.
Table 2. Constraints in a nutshell
conSTrAInTS DeScrIPTIon
Heterogeneity
The different approaches to work and working styles led to misunderstandings and 
made the decision-making process more difficult and more time-consuming
Scientific backgrounds 
and skills of members
The different scientific backgrounds of the members came at odds in the process of 
disseminating the work and the best way to do so (what and how the paper should be 
written)
Time
Time constraints did not always allow a thorough discussion among the group mem-
bers and emerged as a barrier for concerted work
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Table 3 summarizes the success factors of the group work identified by each of its elements.
Table 3. Success factor in a nutshell
conSTrAInTS DeScrIPTIon
Cooperative group Ease of communication and cooperation within the group
friendly attitude friendly atmosphere, social and group-oriented perspective
flexibility flexible and aim-oriented attitude to fit the best and more effective way of cooperation
Agreement in the 
group
Empathy within the group facilitated the decision-making process and helped maintain-
ing a collective and mutual help approach
Engagement of each 
member
Every person devoted his/her time to prepare in the best possible way his/her part
Scientific background 
and skills of member
The different scientific backgrounds and skills of each member were brought together 
through the umbrella theme of the joint course
Motivation
A clear definition of the working objectives and tasks kept the team highly motivated 
and facilitated the group's productivity
conclusions
As a joint reflection of the group elements involved in developing the VM course depicted 
throughout, this paper aims to shed some light into the overall process of creating and designing 
a VM course. Our intention is, thus, to make a contribution for those engaged or interested in 
VM curricula design, by sharing a virtual course done by six different young researchers united 
by the same goal. That is, to design a feasible VM course which could be incorporated into the 
curriculum of any university in order to equipping its students with competitive ICT abilities in a 
lifelong learning scenario of global interconnectedness.
Given the time frame limitations of the summer school where the VM course was devel-
oped, the course lacks an empirical implementation to test the feasibility and validity of the 
designed course. Our hope is, thus, that this reflection might be the first step for a future imple-
mentation in any higher education institution willing to incorporate technology-based learning, 
and to equip its students with competitive abilities that might help them responding better to 
the challenges of lifelong learning in a global world.
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